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Good afternoon, everybody. Thank you very much for inviting me here this afternoon.

It's a very huge honor to speak here, as many of you are aware, the Delegation of European
Union to Japan has enjoyed close relations with Hitotsubashi University for a number of years
now. As a result of Hitotsubashi University being home to the EU Studies Institute in Tokyo,
along with the other consortium institutions Keio University and Tsuda College.

Today | would like to take half an hour or so to talk briefly about the Bologha Process and
Tuning from the EU prospective, and then for the bulk of my presentation talk to you about a



few European Union programs that some of you may already know about. These are
programmes that | believe are of particular interest to a Japanese audience, so | will take maybe
15 or 20 minutes to talk through those programmes.

First of all, I'll just talk a little bit about European higher education from a political context,
focusing on the Bologna Process. Put simply, the Bologna Process is series of ministerial
meetings and agreements between European countries, designed to ensure comparability in the
standards and quality of higher education qualifications. It originated in the recognition that in
spite of differences between individual European higher education systems, we're face common
internal and external challenges related to the growth and diversification of higher education,
employability of graduates, assorted skills in key areas, the expansion of private and
transnational education, and the need to further encourage staff and student mobility.

As the second point of this slide shows, in the longer term, there was also the desire to develop a
European Higher Education Area. So the process kicked off with the Bologna Declaration in
1999, which, | should say, was not a reform imposed upon national governments or Higher
Education Institutions, but rather aimed at promoting compatibility and not the standardization
and uniformalization of European higher education.

The approach proved successful with 27 countries initially leading to 47 signatures in 2010.
There are a few more basic points about the Bologna Process which I'd like to mention. It is a
governmental process. As | mentioned earlier there are 47 member countries at the moment, and
the European Commission is also a member. Ministerial committee meetings are held every two
to three years to assess the progress made, and to decide on the new steps to be taken.

A key aim of the Bologna Process is to make it easier to move from one country to another for
the pupose of study or employment.

It also aims to increase and enhance the attractiveness of European higher education, so that
many people from non-European countries also come to study or work in Europe.

The European Higher Education Area provides a broad high quality advance knowledge base,
ensures the further development of Europe as a stable, peaceful and tolerant community
benefiting from the cutting-edge European research area.

The aim is therefore to strengthen the competitiveness and attractiveness of European higher
education, but quality assurance has also played an important role from the outset too.

The basic framework adopted is a three year cycle of higher education qualifications. The
framework of qualifications adopted by the Ministers at their meeting in Bergen 2005, defines
the qualifications in terms of learning outcomes. So these are statements on what students know
and can do on completion of their degrees.

In describing cycles, the framework makes use of the European Credit Transfer and
Accumulations System (ECTS). The European Commission supports universities in their use of



this through the provision of guidance materials, by establishing and supporting a network of
recognition experts, and through the development and implementation of the ECTS and
Diploma Supplement.

Just for your additional information, the conclusions drawn at the most recent meeting held in
Bucharest in 2012 were as follows:

Further efforts needed to consolidate and build on progress. More coherence on transition to the
three-year cycle system. The goal which came out of the conference was to provide quality
higher education for all to enhance graduates' employability, and strengthen mobility as a means
for better learning.

The EU obviously seeks to be a constructive partner for the Bologna Process. We aim to support
mobility both within our member states and with all of our global partners. Through the
Bologna Process, and the tools developmed since its launch more than ten years ago, the EU
aims to support the building of the European Higher Education Area through gradual removal of
barriers to mobility.

The Bologna Process is also closely connected to a number of EU policies and programmes,
such as the Europe 2020 strategy for growth on jobs, the Strategic Framework for the Open
Method of Coordination in Education and Training, the Copenhagen Process as well as
initiatives under the European Research Area.

Alongside the Bologna goals, there is also a broader higher education modernization agenda,
which is common to all world regions. It includes broadening access to study programs,
enhancing quality and employability, establishing links to the economy, promoting mobility, and
the recognition of study areas of degrees.

Tuning is one of the important methods being developed to achieve Bologna goals, for it
increases the relevance of higher education to the needs of the labor market and society at an
international level. It also contributes to facilitating student mobility between the EU and its
international partners.

An important point to make here is that the Tuning process takes a very bottom up approach. It
is faculty-led, faculty-driven, and is not a process imposed by European Commission or any
national government.

The bottom-up nature of the Tuning model also leads to capacity building benefits, with results
more likely to be sustainable over the long term.

It is not an invasive process. It does not require universities to harmonize entire curricula, but
rather find a common language. Tuning touches on all major issues in higher education,
employability, skills, generic in subject, specific competences, credit accumulation and transfer,
approaches to learning, teaching and assessment, and the role of quality enhancement of the
education process. All things which are particular not just to European institutions, but to



institutions worldwide.

In this way, Tuning very much fits into internationalization of higher education. This is where
we believe EU programs such as Erasmus Mundus and the upcoming Erasmus for All Program,
which focus on structured partnerships between institutions can play a role. I'll say a few more
about this, as well as other programmes a bit later in my presentation.

Prior to that, let me say a few words about the international dimension of EU education policy.
The European Commission greatly supports a range of international education training activities
and this forms the central part of the EU's international policies and are becoming increasingly
important. The four European Commission goals in international education are to support
partner countries outside the EU and modernization efforts, to promote common values and
closer understanding between different peoples and cultures, to advance the EU as a center of
excellence in education and training, to improve quality of services and human resources in EU
through mutual learning, comparison, exchange of good practice.

With this in mind, 1 would like to move on to talk in detail about a couple of programs, namely
Erasmus Mundus, the Erasmus for All program which will start next year, and the ICI-ECP
programme. | believe that all of these will be of great interest to those assembled here today.
The Erasmus Mundus programme started in 2004. It's a cooperation and mobility program in
which aims to enhancement the quality of European higher education, promote the European
Union as a center of excellence in learning around the world, and promote intercultural
understandings through cooperation with partner countries around the world.

There are three actions in the Erasmus Mundus program. Action 1 is made up of two parts,
Action 1-A, joint master courses, and Action 1-B, joint doctoral programs. Action 2 focuses on
Erasmus Mundus partnerships, and Action 3 on projects which help to promote European
education worldwide.

Let me first of all say a few words about Action 1, joint master and joint doctoral programs.
Erasmus Mundus is scheduled to run until the end of this year and has been running since 2004.
The aim during this period has been the creation of around 150 joint master’s courses and 35
doctoral programmes. At the current time, there are just over 130 joint masters courses and
around 33-34 joint doctoral programs.

Where joint programs are concerned, the way they work is that a consortium of European higher
education institutions from at least three countries get together to create courses. The
consortium can also include institutions from third countries, which is why number of Japanese
institutions are also involved in the Erasmus Mundus joint programmes.

The programs include obligatory study or research periods in at least two of the European
partner. When a student graduates from an Erasmus Mundus joint programme,depending on the
programme, they will receive a double, multiple or joint degree. There are also very very



generous scholarships open to students who study on these programs.

Japanese higher education institutions are also able to take part in Erasmus Mundus. Japanese
universities cannot be project coordinators, this has to be one of European partners, but they can
play the role of associate or full partner.

This slide show you the courses involving Japanese universities that were selected most recently.
(2011). So as you can see EMMC stands for Erasmus Mundus Master Courses and EMJD at the
bottom stands for Erasmus Mundus Joint Doctoral Programmes. Osaka University, Hosei
University, Tsukuba University, and Kyushu University are all involved.. In total just over 30
Japanese universities have taken part as partners so far in Action 1 of the Erasmus Mundus
programme..

So what benefits are there for non-European institutions taking part in Erasmus Mundus? We
believe that participation can enhance the quality of teaching, give the students more enriching
experience, and can put in place mechanisms that contribute to making mobility and recognition
easier. They also offer universities the Erasmus Mundus label, which, especially in Europe, is a
very well regarded label. Participation also enhances university visibility attractiveness
worldwide and establishes long-lasting links relationships between institutions.

Very attractive scholarships are available for students to take part on master courses and joint
doctorates. For master programmes, the maximum scholarship is 24,000 euros per year, which is
extremely generous. | often visit many Japanese universities throughout the year and promote
Erasmus Mundus, trying to get more Japanese students to take part. When | mentioned a
scholarship first thing they ask is "OK. It's a very nice scholarship, but when do we have to pay
it back by?" The answer is you don't have to pay back. It's not a loan. It's a scholarship.
However here are some shocking figures which | want to share with you today. This is the
number of participants in both Erassmus Mundus master courses and joint doctorate
programmes in the 8 years from 2004-2012. We have nearly 1500 Indian students, 1200
Chinese students, but only 37 Japanese students which is rather disappointing. From my
experience of giving presentations at numerous universities here, | believe that there is a
considerable amount of interest in Erasmus Mundus, but the job-hunting process in Japan seems
to be the main barrier to students applying. Students might be keen to take part, but they are
worried that if they go to Europe for postgraduate study when they come back to Japan they will
have trouble finding a job. | think is the major barrier to mobility generally, not just Erasmus
Mundus, but anyway, we hope that this will change over the coming years.

Regarding participation by Japanese institutes, there is no Call for Proposals for Action 1
schedule for this year. Students can apply to courses as normal though. In general the
application deadline for courses is December to January, with courses then starting the
following autumn. I won't go into too much detail here, but | would be most grateful if you



could take this information away with you and show it to any students you think may be
interested in applying.

Now I will say a few words about Action 2, which focuses on regional partnerships.

These are large partnership between EU and non-EU higher education institution from a specific
region. For example, in 2012, the call involved an East Asia and Pacific lot. For this year there
was simply an East Asia lot, open to universities from Japan and South Korea. The objective is
to organize and implement structured individual mobility arrangements between European and
third country partners. The emphasis is on cooperation and the transfer of know-how, and
mobility is not linked to specific programs, so a broad range of programmes is offered in partner
institutions can be followed.

Regarding partnership composition, each partnership has to involve 5 European higher
education institutions and at least one institution from each of the countries in the lot. So for
partnerships involving Japanese universities, the partnership has to include at least one Japanese
university and one South Korean university.

The application process for this year is currently on going, and the deadline is the 15th April.
With eligible activities including preparatory activities can start as soon as July 2013.

Just for your reference, so far a large number of Japanese universities have been involved in a
total of three action 2 partnerships including Okayama university, Waseda University, Keio
University, Tokyo Institute of Technology, Chiba University, Tokyo University, Kyushu
University, and last year Ehime University.

| promised you a few words about Erasmus For All, but unfortunately there isn't too much to tell
you at present time. What | can say is that it's currently under development. It will start in 2014
and run until 2020. It will involve the integration of existing internal and external education
programmess, including Erasmus Mundus and bilateral cooperation.

As you can see from the end of the slide there will of course be an international dimension to
Erasmus for All. There will be support for high quality joint degrees and scholarships for
students and staff worldwide, as well as capacity building measures for the modernization of
higher education systems. We expect Erasmus for All to start taking shape towards the second
half of this year, so please be sure to check the website of the Directorate General for Education
and Culture (DG EAC) then for further information.

Finally, 1 would like to say a few words about another programme with a call for proposals
currently ongoing. This is the ICI-ECP Cooperation with Industrialized countries Education
Cooperation Programme. The objective of ICI-ECP is to enhance mutual understanding between
the people of the EU and partner countries, so obviously Japan in this case. It helps to improve
quality of higher education and stimulates the creation of of balanced partnership between
institutions. The difference between Erasmus Mundus and ICI ECP is Erasmus Mundus is



financed totally by European Union, while ICI ECP is very much co-funded by European Union
and Japanese side, MEXT in this case.

Specific objectives are to promote the creation of joint study programs, mobility to support
cooperation between higher education institutions, to support student mobility by promoting
transparency mutual recognition and portability of credits and to support mobility of faculty to
improve mutual understanding issues relevant to EU and the participating country.

ICI-ECP began with 4-year pilot projects in 2002 and 2003 funded by the European
Commission and MEXT. ICI-ECP has in actual fact been more successful mobility wise, than
Erasmus Mundus. The total number of Japanese students taking part from 2002-2012 is around
231, and the same number is true for European students. Actually the last time Japan took part
in such a call was in 2009, but | am happy to say that Japan is part of the current ongoing
call.Just to say a few words about this call, it is projected that three to five projects will be
selected. With 35 million yen funding per project from Japan side, 350,000 euro from EU, so it
is very much based on balanced funding. The deadline for the current call is 15th of May this
year.

A consortium applying for project must include at least two higher education institutions from
two different EU member states and at least two institutions in the partner country. The idea is
that selected consortia set up a framework for student mobility, where students will spend at
least one full academic year at the partner country institution and vice versa, with full
recognition of the study period abroad by the home institution. Each project should aim at
sending and receiving at least 20 students each from the EU and partner country over the whole
duration of the project.

I've given the homepage address here, so those interested please have a look for further detauls
in English and Japanese.

I just want to end by with a few slides that are not directly related to the topic today, but give an
idea of what the Delegation of the European Union to Japan is currently focusing on with
regards to academic cooperation. We have the EU Institutes in Japan, which is part of the EU
Centres project run by the European Commission. There are currently 29 EU Centres worldwide.
The Centres have three main objectives, to promote greater understanding the EU, to
disseminate information on the EU, and to increase awareness of the importance of EU-Japan
relations.

There are four EU institutes in Japan. EUIJ Waseda, EUIJ Kansai, of course, EUSI Tokyo, and
EUIJ Kyushu. Academic activities include the development of EU courses, and the holding of
special lectures by professors invited from Europe. A large part of their work also involves
outreach activities. For example school symposiums, public lectures, exhibitions and so forth.
There is also a large amount of networking that goes on between EUIJs as well as with the other



EU Centres worldwide. There are annual regional meetings, and biannual world meetings.

The Delegation also works hard to promote study in Europe. This primarily focuses on
promoting Erasmus Mundus, but we also work with member state partners to promote studying
in Europe in a general sense, and one of our key events is the European Higher Education Fair,
which we held for the first time last year and we will be holding again this year in May at Meiji
University and at Doshisha University. We expect to welcome over 50 European institutions to
take part and introduce their programs to interested Japanese students.

We also have the EU Circle network, which aims to promote studying in Europe and exchange
between European and Japanese students. The focus of this is our Facebook page, and we also
host events two or three times a year at the Delegation as well as in the regions. Last year we
held events in Kobe and Fukuoka. Here are a few photos of the European Higher Education Fair
last year. Over the three day event we welcomed, about 1300 students. We weren't exactly sure
how many students would come, but were of course happy with1200, and hope to see even
more come this year.

In conclusion I would like to reiterate some of the main points made today. The EU is proud to
support the Bologna Process, and we believe that Tuning is an important instrument being used
to achieve common goals. Tuning very much fits into the internationalization of higher
education and is a methodology that can be adopted for different higher education and cultural
contexts. The fact that we are gathered here today in Japan to discuss Tuning illustrates this
point perfectly.

Japanese institutions have been very proactive in participating in EU programmes such as
Erasmus Mundus and ICI-ECP. We look forward to this continuing with a new Erasmus Mundus
Action 2 partnership and new ICI-ECP projects selected this year, and of course, active
participation in Erasmus for All starting next year.

Let me end by saying where Tuning is concerned, the commitment being displayed by
universities involved is the key to continued success. | look forward to seeing the successful
development of a Tuning project at Hitotsubashi University, leading further meaningful
exchange with international partners including, | hope, a great many European ones.

Thank you very much for your time.
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I have just started studying Japanese. I started two months ago. I am on lesson
number 11. That means I am not very skilled.  Of course Richard, who has been here
for 8 or 9 years, is a lot more confident. I will respect the translators this afternoon
and speak slowly. IU will skip over some of these slides, but you can read them later or

ask a friend of yours to translate. How is that?

I want to begin, Richard, with an EU joint Master’s degree program that sounds so good
that I want to register tomorrow. It illustrates perfectly for Japan what one can do to
increase the number of your students in mobility programs. It is a Master’s degree in
Coastal Ecology. Think of what coastal ecology means in Japan! In the EU, this
program is operated by universities in Denmark, France, and Portugal. 1 love it! My
French is half-decent (which means I also know a little Portuguese) and students in this
program are required to work in at least two languages. When I saw what I would
study, what competences I would gain, what I imagined my Diploma Supplement would
look like—all that I would take into industry or non-governmental organizations—I
would sign up for this program and gain triple mobility in the process. As for the
Master’s level: if students are worried about getting a job with a bachelor’s degree, do
what I said to my children: get a Master’s degree and worry about the labor market

afterwards. But all that is another story.

I have written that the Bologna Process model will dominate world higher education
within 20 years. Why? Not because other nations will copy it, rather because Bologna
inspires them. What was the problem in European higher education? In all three
studies of Bologna I have written, I place its origins with the French and their passion
for European integration which goes back to the 1920s and 1930s in the person of Jean
Monnet, for whom a university near Lyon in France is named. In terms of proximity in
time to the launching of Bologna, I place the origins with Jacques Attali, the French
minister of education in the late 1990s, who wrote a report with a critical judgment of
the quality of education in France and realized that French higher education could not
be changed in isolation from the rest of Europe’s higher education systems, and in the
same spirit as the European economic union was being formed. So he invited the

ministers from England, Germany, and Italy to the Sorbonne in 1998, where they



decided to hold a second conference on the issues raised and to open that conference to
much wider participation. The Italian minister generously offered the University of
Bologna as a site, and 29 countries talked and then signed the Bologna Declaration in
May of 1999 to mark the beginning of jointly addressing some serious trans-border

problems.

And, believe me, there were serious problems. To begin with, there was no
compatibility of degrees from one country to the next. If you held a first degree from a
university of Bucharest, Romania and you wanted to go to graduate school at
Birmingham in England or to work for a German bank, authorities in neither of these
place knew how to interpret your degree (and even if the degree documents were
translated). If the degree was written in German and you applied to work in a German

bank, they still would not know how to interpret your credentials.

Second, the credit systems, such as they were (and with the exception of what is called
ECTS—we will talk about this later—that had been operating under the European
Commission’s ERASMUS program since the mid-1990s), either did not exist or could not
be consistently compared. You could look at academic accounting metrics in Sweden,
England, Ireland, and Portugal and ask about credits and you would not get the same
answers from any two of them. The third problem was Quality Assurance, or what we
know in the US, and you know in Japan, as accreditation. But in Europe, this is a
deeper issue: it is the challenge of establishing continuous quality cultures in every
university. It is analogous to what I have heard at Hitotsubashi from a variety of
sources: that you are continually looking at yourselves through institutional research
and asking how to improve, how to go forward, how to get better. The Europeans
recognized that they had to establish similar cultures. A fourth problem—part of a
larger issue of participation of previously neglected populations—was the status of
part-time students, principally adults who wish to return to school but cannot do so as
full-time students. I asked a dean at one of the divisions of the University of Paris how
he made sure that the only students coming into his program were these adult
part-timers and he said “I ask them to show me a picture of their children—and a pay
slip [a document indicating employment], and then I know that part-time is the only
way they can go to school.” What the Europeans saw in this matter is that each country
treated part-time students differently (and some countries did not allow part-time
status). For example, in Slovenia, part-time students were charged tuition while

full-time students attended free. And, to return to the visions of Jean Monnet and



Jacques Attali, cross-border mobility, the stuff of European integration, was very

limited.

Most of these problems are not those faced by Japan or the U.S., but it is more than
worth asking what Europe has achieved under the Bologna Process since 1999.
Richard and I may disagree on how we count the number of countries involved (he says
47; 1 say 46 with 48 systems because both the United Kingdom and Belgium have 2
systems), but we will not disagree on more important issues. Yes, participation itself is
an achievement: Bologna expanded over time from Cork in Ireland to Vladivostok in
Russia, and that is an amazing feat in such a short period of time. And the minute the
education ministers opened the doors of reform in 1999, look who came in for dinner!:
the university associations, the European Students’ Union, the chancellors’ associations,
one organization after another all contributed to what were called the Bologna
Follow-Up Groups. These bodies developed proposals and policies which were then
brought to the ministers in their meetings every two or three years. Regularly, the
ministers would endorsed the policies and asked the Bologna Follow-Up Groups to go
back and work on other topics. Then called this process the “open method of
coordination”: open the door, invite everyone in, and people will come through the door
and cooperate with you. Believe me, the Europeans have show us all how this works,
and they did it in 25 major languages, a challenge that does not face either Japan or the
U.S.

We can describe Bologna’s achievements and short-comings with reference to what they

call their principle “action lines”:

1) Change in the structure and status to degree cycles to render them
comparable across borders. Everyone shifted to bachelor’s/master’s/doctorate no matter
which degrees they previously used. Then 2-year or “short cycle” degrees were
included as part ofthe bachelor’s degree, and in countries that offered these credentials
(not all of them do). When the Bologna cycles were adopted in Austria and Finland,
the short-cycle degrees were eliminated. But England had a new 2-year program
(introduced in 2000) call the Foundation degree; the Netherlands created a new
associate’s degree such as the one you have in Japan; an Portugal came in with a new
short-cycle degree in 2007. The Irish always had short-cycle degrees, and the French
Diplém Universitaire de Technologie (DUT) has been around for 20 years. Along with

a shift in cycles came a shift in time: ideally, a 3-year bachelor’s/first cycle and a 2-year



master’s/second cycle. But there were variations and distinct departures from this
ideal. Scotland, for example, stuck to its 4-year bachelor’s degree. The universities of
applied science in Germany (the Fachhochschulen) used a 3.5 year bachelor’s and 1.5
year master’s degree. And then there were differences by field: engineering and
architecture are rarely 3-year bachelor’s degrees; medicine is always 6 year (except for a
new 4-year post-bachelor’s medical program in Poland). Despite all these—and
other—variations, for the first time European countries were on the same degree model

and roughly the same time-to-degree schedules.

2) The second action line (and Richard mentioned it) is the European Credit
Transfer System (ECTS) which had arisen on a small scale under ERASMUS so as to
facilitate cross-border mobility in higher education. The informing idea of ECTS is
based on estimated student workload, not contact hours between students and faculty
in the classroom. Thus, for example, one would estimate the amount of time the
average student would need to complete all of the tasks involved in a course, and divide
the total of that time by a standard metric to yield the number of credits to be earned in
that course. = While many European faculty tended to resort to mechanical
computations for ECTS, the metric does turn the focus from faculty to students, and

therein lies its revolutionary force.

3) The third action line consisted of the steps necessary to establish a quality
assurance system, and that involved the establishment of a continental accreditation
register. But depending in what country you are located there are different types of
accrediting authorities available to you, and university presidents often choose on the
basis of cost. As a friend of mine, the former chancellor of Karlsruhe Technical
University in Germany said, “I have two ways of accrediting my school: a bimodal
judgment authority for the whole institution or separate accreditation for each of my
disciplinary areas at a cost of 50,000 Euros each. I don’t have even 50,000 Euros to
spend on one of these, so I choose the more simple system. That is the German version.
The French and Swedish versions are different, though there is a two-tone structure to

each. Quality assurance is a modestly successful undertaking to date under Bologna.

4) The fourth action line is called the “social dimension.” It means a renewed
effort to offer people multiple pathways into higher education. It is a way of increasing
the participation of special populations. And what do Europeans regard as their

foremost “special population”?



Their approach is geodemographic: rural, isolated. So look at rural, isolated areas in
Japan and ask how many people in these prefectures are going to colleges, universities,
and other types of higher education, and see what you can do to increase that number.
This is one of the insights from the Bologna Process that inspires other countries to look
at their higher education flow in a different way. It is not the only aspect of the “social

dimension” action line, but a very important one.

5) Last among the action lines I am considering today is what the Europeans
call the “external dimension.” By that they meant a better image for European higher
education and attracting more students from outside Europe to study in European
universities. But I think they overlooked the true effect of this “external dimension,”
which is how much the Bologna reforms influenced the rest of the world. Bologna
encouraged all of us to think differently about higher education, more in
student-centered terms. We had what, in English, is called an “epiphany,” that is, a
moment when one’s eyes open and one realizes that “I never thought about it that way,
but I see what they are doing and maybe I should address our own problems in that
light.”

Given this “epiphany,” what was of interest to us in the United States? First,
national degree qualification frameworks. That is what anyone must do: detail and
communicate what a student must know and do to earn a short-cycle degree, a first
cycle degree, a second cycle degree. Second, Tuning, the discipline-based version of
qualification frameworks, and the principal driver of my mission in Japan, and the core
of a series of seminars I will give next week at Hitotsubashi, at which you will see how
this process works. And it really does work! It does not ask what you did to earn a
bachelor’s degree, rather what you did to earn a bachelor’s degree in business
administration, in nursing, in chemical engineering. These are obviously very
different environments for spelling out learning outcomes. And it’s not “engineering”
in general, either. Fukahori-sensei and I will be going tomorrow to talk with JBEE
about Tuning, and we will be separating out chemical engineering, industrial
engineering, civil engineering, mechanical engineering, biomedical engineering, etc.
These are all different. A civil engineer does not do or know what a chemical engineer
does and knows. Omne of them deals with transport phenomena, and “transport
phenomena” does not mean transportation systems. It’'s heat transport; and mass
transport. The civil engineer does not know much about that, but the chemical engineer

certainly does. That’s what we mean by the territories of learning outcomes for



engineerings—that’s plural for engineering, i.e. many kinds.

Another area of attraction from the Bologna Process portfolio is that of
Diploma Supplements. Richard mentioned them, too, and I've been an advocate of
Diploma Supplements for Hitotsubashi as a place for starting into the Tuning process.

A Diploma Supplement can fit on a single page, and looks like this:

$ At the top, the student’s name, the degree awarded, the field in which

the degree was earned, date, and student’s age.

$ Second 1/3rd of the page: a core statement about the institution, i.e.
this is Hitotsubashi University, these are the degrees we offer, these are
the fields in which those degrees are offered, here is who accredits us,
here is our enrollment, here is the number of our graduates at each degree
level.

$ Third 1/3rd of the page: this degree is in social history, and here are
the core 6 or 7 competencies that a student who earns a degree in social

history must demonstrate (these come from a “Tuning” of social history).

$ Last 1/3rd of page is about this particular student: his/her senior
project in social history (3 sentence description), his/her service on
university committees or to the community surrounding the university.

The Diploma Supplement thus becomes a statement about the university, the discipline,

and the student herself/himself.

The Diploma Supplement is a wonderful idea, but the Europeans were not always
faithful to the form. What they executed better is something called the EUROPASS.
You can take out a credit card to see what a EUROPASS means, because on that card
would be your Diploma Supplement, your self-evaluation of your ability to speak a
language (or two languages) other than Japanese, a standard curriculum vita of your
life up to that point, and any documentation of your work (in your country and/or
another country) from your employers. So there are four items on the EUROPASS, of
which two are what we call “unobtrusive measures,” that is, somebody else did them

(your university for the Diploma Supplement and your employers). And we find, too,



that people are very honest about their language abilities: they tell you what they can
do well; they tell you what they cannot do well; they tell you where and how they
learned and used the language. In other words, the self-assessment of language skills
turns out to be very credible. At my last survey and count, 8 million Europeans
possessed a EUROPASS. It was not part of the Bologna Process, but it certainly is allied

to Bologna objectives.

The Europeans are still working on all the Bologna “action lines.” They first set a goal
of completion by 2010, but if you spoke 27 languages, no wonder that goal would now be
pegged to 2010. Nonetheless, with some exceptions, the new degree structures are a
finished product, though national qualifications frameworks have not been completed
by all 46 or 47 participating countries. The accreditation registry is a strong fact, but
the culture of quality assurance is more advanced in some countries than others. The
status of part-time students has improved. “Tuning,” which started outside of Bologna
but which was folded into the Bologna work on qualification frameworks, spread to East
Europe, Latin America, and the U.S., but in all cases revealed that we have a long way
to go to write convincing student learning outcome statements, and should Japan take
up Tuning it will focus heavily on the ways the Japanese language can facilitate these
statements. However much we involve them, faculty everywhere do not write these
statements very well—and neither did you or I. Just as we have degree qualification
frameworks now in Africa (in Francophone and Anglophone countries), Australia, New
Zealand, and an emerging voluntary framework in the U.S., we are bound to have
Tuning everywhere, including Japan (I hope), and we will all learn to express

competencies and write student learning outcomes better.

One of the themes you heard this morning—and I certainly heard it from
Hitotsubashi—is that the form these qualification framework and Tuning documents
take depends on the reasons people engaged in them in the first place. Some countries
and universities are driven by mobility objectives, that is, to increase the number of
their own students going to other countries and of foreign students coming to them.
The others, the motivation is accountability, that is, to respond top demands of public
authorities in documenting how well they are doing their jobs. For others, quality
assurance; for still others, inter-institutional cooperation. At this point, no single
country I know is faced with the kind of Pan-European problems we have outlined. Yet
all of us learn how to shape Bologna elements according to our own music. That is

their powerful influence. That is really what they should mean by “the external



dimension.”

What happened in response to Bologna in the U.S.? Our graduate schools first
panicked over the idea of three year bachelor’s degrees, even though they never had a
problem with three year degrees from England. Why were they now having a problem
with three-year degrees from the University of Vienna? Eventually, they got over their
resistence. Then the Diploma Supplement drew some attention, and we will see the first
of these, an e-portfolio version, in the Utah system, very soon. Itis a way—and I have

recommended it to the Japanese higher education system—to make quality visible.

We were also attracted to Tuning, for which a little history is appropriate. Tuning
came about in the designs of Robert Wagenaar of the University of Groningen in the
Netherlands and Julia Gonzalez at the University of Deusto in Spain. They put in an
application for project funding to the European Commission in 2000, and the EC said, in
effect, this is the best thing we have seen related to Bologna, and it was funded. And
in 2005, at the Bologna ministerial conference in Bergen, Tuning became officially
folded into Bologna. In the meantime, the EC asked all of its “thematic networks” that
involved academic scholarly organizations to include the Tuning process in their work,

an action that only bolstered the position of Tuning.

What are “thematic networks.” Take a discipline, such as chemistry, and put together
a group that includes not only the academic departments of chemistry, but also societies
of chemistry scholars, and societies of professional chemists. This group then proposes
a set of themes and objectives to the EC. The European Chemistry Thematic Network
(ECTN) went through a number of Tuning projects to reach agreement on a European
Bachelor’s degree in Chemistry, offered in addition to local Chemistry degrees for
students who wished a unified continental certification. That achievement took a
decade. Then, in its 12th year of operation, ECTN added chemical engineering and
chemical technology and their allied professional and academic organizations. They
did so at the requests of those disciplines—not to remake the disciplines, but to be sure
that each of the allied chemistry-related fields was covering student learning outcomes
that would be beneficial to the practice of chemistry-related occupations. Chemistry
students would learn something about transport phenomena (from chemical
engineering); chemical engineering students would learn something from the cutting
edges of research in environmental chemistry. And so forth. . . One adjusts learning

outcomes, not whole courses.



Now, let us move on to basic points on the workings of Tuning. Within Europe, Tuning
is going on in roughly 25 disciplines in 30 countries—and those numbers do not include
the thematic networks. In the last completed engineering Tuning project within a
thematic network, 115 universities in 37 countries were involved. Now, is all that a
“critical mass”? That is, how many faculty within universities, within departments of
Tuning disciplines, were involved? We don’t know, but this is a critical question
because reform movements like Tuning are not established with only one or two people

at each participating institution.

What do the Tuning teams in a discipline do? First, write templates of reference points
in their fields that any program should cover. I will be demonstrating this next week
in Business Administration (and may also demonstrate the same process in economics).
When you look at the core reference points, you know that the Tuning document is
about Business and not about Nursing. Or you know it is Nursing and not History.
This initial agreement constitutes a profile of the discipline. From the profile,
discipline-specific learning competencies follow: what does it take to master the
discipline? What kinds of skills are necessary to master error analysis in chemistry
laboratories? The Business group would ask the same type of questions with respect to
finance. As these competencies are elaborated, the group sorts them into the

generalized and the discrete (that is, highly specific).

Up to this point in time, nearly all Tuning projects have involved surveys of employers
and former graduates as ways of helping faculty teams determine which competences
are most in demand and most used. I am advising you that focus group discussions are
better than surveys because they are more fluid, authentic, and deep. The problem
with surveys of employers is that one never knows who is responding. That person
could very well be a junior assistant to whom the chief executive officer gives the
questionnaire, whereas with a focus group you can put around the table vice presidents
of corporations and people who have started their own businesses and managers of
trade associations and deputy directors of government agencies and you get a far better
set of responses on what kinds of competences are necessary for graduates entering

employment in these and related organizations.

It is very important to emphasize that Tuning is not standardization, even within the

same discipline. The best metaphor for what happens is that each discipline team



sings in the same key but does not necessarily sing the same song. So all your
engineering programs are in A-flat (I think Japanese music is like this, but maybe not
because the ancient instruments are different)-I am using Western references here:
history in d-minor, economics in F. That mode of agreement never happened previously.
Let me give you an idea from the European Business Administration Tuning: people
from 15 universities, 12 countries, 11 languages. They agreed that a key reference
point in the Business curriculum is the concept of a firm. And they agreed, too, that a
firm is what we call in English a “value chain.” It is a chain from the point of
procurement (whether of raw materials or services or labor or. . .from procurement to
organizational behavior to manufacturing or processing, to logistics to accounting to
customer service. That is the chain. And they agreed that this concept would be
taught in all their programs, though, to be sure, with different emphases and different
colors. The business program at the University of Fribourg in Germany will not look
exactly the same way that the business program at the University of Coimbra in
Portugal will look, but they will both be covering the concept of the firm as a

value-chain.

In the next PowerPoint slide, I give you a sample of the kinds of statements that were
made by participants in the Chemistry Thematic Network. You hear faculty talking to
themselves, or, one might say, the way chemists talk about chemistry. They feel at
home. But one of the issues here concerns the language of competency statements: the
statements you read on the slide are all controlled by nouns, whereas student learning
outcome statements should begin with verbs. And it should be easier to follow that
model in Japanese than in German (an obvious example). In the next slide, I provide
you with some examples of bad learning outcome statements. I did not imagine these
sentences: they were pointed out by an evaluation group in Europe called NUFFIC
(based in the Netherlands) in 2007. At some point we could have a workshop on

writing good competency and learning outcomes statements in Japanese.

Now let us turn to Tuning USA, which is really an infant in comparison to European
Tuning. Governance settings are important in understanding the differences, and also
in terms of what Japan would face in a Tuning enterprise. In matters of education in
general and higher education, too, the governance setting in the U.S. is closer to that of
other federal systems: Germany’s

Lénder, Canada’s provinces, our states (the prefectures in Japan do not hold the same

degree of authority). We chose state systems to organize Tuning USA projects, and the



state systems included not only universities but also public 2-year colleges, which also
became part of the Tuning teams. The Europeans did not include short cycle (2-year)
degree programs, nor did the Latin Americans in their Tuning projects. And we stood
alone in having a student on each of our state panels. We benefitted, too—as will you in
Japan—Dby working in one language, whereas the Europeans had dozens of languages
on Tuning panels. In terms of origins, as Richard pointed out, European Tuning was
born in universities (one in the Netherlands, one in Spain), whereas Tuning USA was
born with the sponsorship of a private foundation. The Federal Government was not
part of Tuning USA at all, and remains out of the picture. That is the way we want it
to be. I worked for the U.S. Department of Education, the equivalent of your ministry,
for 27 years, and I can tell you that you don’t want such authorities anywhere near a

faculty-based Tuning project!

The next PowerPoint slide shows you the various disciplines chosen for Tuning by the
state systems. The most interesting of these choices for you in Japan—I think—should
be Graphic Arts/Graphic Design, selected by the Minnesota state higher education
system. Why? Because degrees in this set of closely related fields are offered at every
level in Minnesota public institutions—associate’s (2-year), bachelor’s, master’s, and
doctorate. Hence, the Tuning group in Minnesota could address the same competence,
and change its wording, level by level, to increase the challenge required of students.
This increasing level of challenge is a very instructive test of the way Tuning should

work.

Were all the results of the first round of Tuning USA projects successful? No and yes,
but this was new territory for participants, and our faculty proved no better than the
Europeans in the matter of writing valid student learning outcome statements. It just
takes a long time to learn how to do this. In Texas, which addressed four kinds of
engineering (civil, industrial, electrical, and mechanical), the learning outcome
statements were exemplary in that all of them were governed by operational verbs that
lead logically to a range of assignments that elicit the student behaviors faculty wish to
judge. That’s the way it should work. But the Texas groups then did not extend the
logical line of their own learning outcome statements, rather pushed the momentum of
their work onto another road of objectives—increasing the transfer rate from 2-year to
4-year institutions. When the road changed, instead of talking in terms of
competences and learning outcomes, the Texas groups talked about individual courses,

and were falsely using courses as proxies for learning outcomes. They will have to go



back and do some more work along the lines with which they began.

Another positive development, though, was that the American Historical Association
liked what the Indiana and Utah Tuning groups did in history so much that they
established a national Tuning program, now involving 60 faculty in 15 states. It is the
beginning of what could be our first Thematic Network, and it is based in a scholarly
association.

Let us briefly address a problem common to both Tuning projects and national
qualification frameworks, and take it up because it was raised earlier today at
Hitotsubashi: record keeping in the age of competencies. Traditionally, everyone
judges with marks. Courses, grades, GPA. We have credits. What happens when one
switches to competences as the benchmarks of attainment? What happens when,
instead of saying “these are the courses and here are the grades and here are the
credits,” one says that the item we are judging is your competence. Here are a series of
competency statements and the criteria you, as a student, must reach to document that
you have achieved competence in each of them. What happens to record-keeping under
such a system of judgment? Take a competency area such as “the identification and
use of information resources.” If I said that students must identify three competing
information resources in a field/discipline, sorts the data/information in those resources
with their own classification system, prioritizes the resulting classifications, and
evaluates which one is more useful, I have set forth a student learning outcome
statement. You can do this in chemistry, you can do it in nursing, you can do it in
history. How do I keep the records of student attainment? Think about that when
you explore the Tuning process. It is a tough question, and I do not think—quite
frankly—that any of the Europeans (who are ahead of us on the competency issues)
have dealt with the challenges of record-keeping in a competency environment. If you
shift to a competence-based system, credits go back to the accounting people in the back

office and off the books of academic judgment.

If you engage in Tuning, sooner of later you will recognize the extent of generic degree
qualifications in addition to discipline-specific learning outcomes. And generic degree
qualifications inevitably mean a degree qualifications framework, for example, what it
means to earn a bachelor’s degree in general, and not a bachelor’s degree in architecture
or chemical engineering or nursing. Take the competency statement I just offered you
about the identification and use of information resources: you could use it at the

bachelor’s level regardless of the student’s major field. Would you use it at the



master’s degree level? No. You would change the statement to render the criteria for
mastery more challenging. How does one think about the levels of these challenges, the
student learning outcome statements, that record Tuning qualifications and degree
qualifications? There is a little tool you have in your kitchen. It is a wrench that you
can turn using stop prongs. I do not know the Japanese term for this. We call it a
“ratchet.” You start at the bachelor’s level, then “ratchet up” to the master’s level, then
to the doctoral level. At each turn of the ratchet, the language changes so that it
becomes more challenging. This metaphor raises what we, in the U.S., are now calling

the Degree Qualifications Profile.

The Degree Qualifications Profile (DQP) is not like European degree qualifications
frameworks, national or EU, in that the DQP has no connection to governments. This
1s a voluntary initiative. We followed the form of the European higher education version,
known as QFEHEA (Qualification Framework of the European Higher Education Area),
but we did not follow the language of the European versions. And we first said
something very different from what the Europeans or Australians or South Africans or
others that have written qualifications said: that the student who does not meet these
competency-based qualifications will not earn a degree! After all, we thought, if we are
serious about qualifying a student for a competence-based degree and creating a
meaningful Diploma Supplement for that student, we do not care how many credits
have been assembled or what level of a Grade Point Average the student achieves. No
competence; no degree----associate’s, bachelor’s, or master’s. But they we muted that
tough statement because we anticipated higher education authorities—and
faculty—running away from the whole Profile if we insisted that the requirements have
teeth. I am more insistent on “no competencies/no degree” than my colleagues with
whom I wrote the DQP. Students have responsibilities to meet us half way. We—that
1s, institutions of higher education—are making an effort to reach them, and they
should respond. College is not a time to be lazy. Of course, we would give students a

second chance—and a third chance. We are very nice.

The next PowerPoint slide presents the outline of a familiar face. Do you know him?
It is Alfred Hitchcock and this is the way all his movies began—with his profile. And
we call our degree qualifications document a “profile,” not a framework. Why?
Because, unlike the European model, the DQP is simply a beginning. It says, in effect,
this i1s the general shape and outlines of competency-based requirements for degrees:

but it is not a complete portrait. So you, faculty and academic administrators, finish



the portrait! You take the statements we offer, and then we give you the art studio, the
easels, the color palettes, the lithograph stones, the paint brushes, and you become the
artists. You are Albrecht Diirer, you are Vincent van Gogh, you are Frida Kahlo (sorry,
but these are among the Western artists I use to illustrate). But there is only one rule
to govern your artistic work: the palette of colors, and by that we mean active verbs.
The Japanese language has a lot of active verbs, so this would not be hard for you.
Japanese verbs fall very regularly in terms of what the student does: identifies,
categorizes, evaluates—these are the terms you want to hear because they lead directly
to the assignments that Japanese faculty give every week. We did not use the nouns
“ability” or “capacity” in the Degree Qualifications Profile because they don’t lead to
assignments and because they do not inform the student of what he/she will be doing to
qualify for their degree. You want students to know what they will be proficient at doing
when they graduate from your university. And that is what we mean by finishing the

painting, the portrait.

Ten years from now, we will probably find 20 or 30 versions of the Degree Qualifications
Profile operating in the U.S. We will accept that outcome. We will accept the time it

takes to reach that end. It will be a lot better than what we have now.

What do I suggest in Japan? Start with Diploma Supplements. Bring that effort from
the status of an infant to that of a toddler to that of an adolescent. Then start Tuning,
a natural outgrowth of Diploma Supplements, and bring that effort, too, from the status
of an infant to that of a toddler. And while you probably do not want a national
qualifications framework in Japan at the present moment, wait until these children
grown up and you might change your mind. We did not wait in the U.S. We rushed
from Tuning into the Degree Qualifications Profile and we encountered problems that
would not exist if we had let the Tuning projects grow and expand first. We needed
more time to engage in Tuning projects in disciplines with specialized accreditation, and
with their faculty, who did not understand the difference between (for example), “we
give a degree in accounting but all my students must pass an external examination to
become licensed as Certified Public Accountants” and a Tuning project in accounting.
Tuning, in fact, goes beyond what a licensing examination requires students to do, and
goes beyond specialized accreditation asks of universities.

Nonetheless, I am confident that adoption of the Degree Qualifications Profile by
institutions of higher education in the U.S. will spread. The Lumina Foundation is

passing out money to groups of institutions to explore the DQP, and we have nearly 300



institutions (and four of our accrediting bodies) in those efforts now. I will not issue a
final judgment on how all of this will turn out, but I will leave you with a guidance that
I am sure Fukahori-sensei will reinforce. It is a maxim given to us by macroeconomic
historians: “Nations that learn from other nations grow; Nations that do not learn will

not grow.” Ii-desuka? Thank you.
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